FOUNDATIONS (1, 2)

To act as a professional inheritor, critic and interpreter of knowledge or culture when teaching students.

| FEATURES
e Situates the discipline's basic benchmarks and points of understanding (concepts, postulates and methods) in order to
facilitate significant, in-depth learning by students.
e Adopts a critical approach to the subject matter.
e  Establishes links between the secondary culture set out in the program and the secondary culture of the students.
e Transforms the classroom into a cultural base open to a range of different viewpoints within a common space.
e Casts a critical look at his or her own origins, cultural practices and social role.
LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to:

e understand the subject-specific and program specific knowledge to be taught, so as to be able to promote the creation of
meaningful links by the students;

e exhibit a critical understanding of his or her cultural development and be aware of its potential and limitations;

e exhibit a critical understanding of the knowledge to be taught, so as to promote the creation of meaningful links by the
students;

e  Establish links with the students' culture in the proposed learning activities.

How have | developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED () THOROUGH (@) ACCEPTABLE () PARTIAL () MINIMAL ()
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circleone) 1 2 3 4
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KEEP THESE FORMS IN YOUR PROFESSIONAL PORTFOLIO. YOU WILL ADD TO THEM EACH YEAR.
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FOUNDATIONS (1, 2)

To communicate clearly in the language of instruction, both orally and in writing, using correct grammar, in
various contexts related to teaching.

| FEATURES
e Uses appropriate language when speaking to students, parents and peers.
e Observes rules of grammar and stylistics when writing texts intended for students, parents or peers.
e Is able to take up a position, support his or her ideas and argue his or her subject matter in a consistent,
effective, constructive and respectful way during discussions.
e Communicates ideas concisely using precise vocabulary and correct syntax.
e Corrects the mistakes students make when speaking and writing.
e Constantly strives to improve his or her own oral and written language skills.

LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to:

e master the rules of oral and written expression so as to be understood by most of the linguistic community;
e Express himself or herself with the ease, precision, efficiency and accuracy expected by society of a teaching
professional.

How have | developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED () THOROUGH () ACCEPTABLE () PARTIAL () MINIMAL ()
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circleone) 1 2 3 4
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KEEP THESE FORMS IN YOUR PROFESSIONAL PORTFOLIO. YOU WILL ADD TO THEM EACH YEAR.
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TEACHING ACT (3, 4, 5, 6)

To develop teaching/learning situations that are appropriate to the students concerned and the subject content
with a view to developing the competencies targeted in the programs of study.

| FEATURES

e Bases the selection and content of teaching sequences on data drawn from recent didactical and pedagogical
research.

e Selects and interprets subject-specific knowledge in terms of the aims, competencies and subject content
specified in the program of study.

e Plans teaching and evaluation sequences taking into account the logic of the content to the taught and the
development of learning.

e Takes into account the prerequisites, conceptions, social differences (i.e. gender, ethnic origin, socieeconomic
and cultural differences), needs and special interests of the students when developing teaching/learning
situations.

e Selects diverse instructional approaches that are suited to the development of the competencies targeted in the
programs of study.

e Anticipates obstacles to learning posed by the content to be taught.

e Plans learning situations that provide opportunities to apply competencies in different contexts.

LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to:

e develop appropriate and varied teaching/learning situations involving a reasonable level of complexity that
enable students to progress in the development of their competencies;
e Build these activities into a long-term plan.

How have | developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED (O THOROUGH (O ACCEPTABLE O PARTIAL O MINIMAL O
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circleone) 1 2 3 4
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KEEP THESE FORMS IN YOUR PROFESSIONAL PORTFOLIO. YOU WILL ADD TO THEM EACH YEAR.




TEACHING ACT (3, 4, 5, 6)

To pilot teaching/learning situations that are appropriate to the students concerned and to the subject
content with a view to developing the competencies targeted in the programs of study.

| FEATURES
e Creates conditions in which students can engage in meaningful problem situations, tasks or projects, based on
their cognitive, emotional and social characteristics.
e Provides students with the resources they need to take part in the learning situations.
e Guides students in selecting, interpreting and understanding the information provided in the various resources
and in understanding the elements of a problem situation or the requirements of a task or project.

e Supports student learning by asking questions and providing frequent and relevant feedback to promote the
integration and transfer of learning.

e Encourages teamwork.
LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to:

e guide students, through appropriate interventions, in carrying out learning tasks; lead the students to work
together in cooperation;

e Detect teaching/learning problems that arise and use the appropriate resources to remedy them.

How have | developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED () THoroUGH O AccepTABLE O pARTIAL O miNiMAL O
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circle one)
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TEACHING ACT (3, 4, 5, 6)

TO EVALUATE STUDENT PROGRESS IN LEARNING THE SUBJECT CONTENT AND MASTERING THE RELATED
COMPETENCIES.

| FEATURES

e Gathers information as students are engaged in a learning situation in order to identify their strengths and
weaknesses and to review and adapt his or her teaching accordingly to help them progress.

e Takes stock of the learning acquired by students in order to assess their mastery of the related competencies.

e Designs or uses tools to evaluate student progress and mastery of competencies.

e Communicates expected outcomes to students and parents and provides feedback on student progress and
mastery of competencies using clear, simple language.

o Works with the teaching team to determine the desired stages and rate of progression within the cycle
concerned.

LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to:

e detect the strengths and weaknesses of the students in a learning situation;

e identify some of the adjustments required in his or her teaching on his or her own;

e in cooperation with colleagues, design evaluation materials, interpret the work of students in terms of their
mastery of the competencies, and develop tools for communicating with parents;

e Inform the students of the results of a diagnostic evaluation process and inform parents and members of the
teaching team of the corrective intervention strategy elements envisaged.

How have | developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED () THOROUGH () ACCEPTABLE () PARTIAL O MINIMAL O)
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circleone) 1 2 3 4
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KEEP THESE FORMS IN YOUR PROFESSIONAL PORTFOLIO. YOU WILL ADD TO THEM EACH YEAR.




TEACHING ACT (3, 4, 5, 6)

To plan, organize and supervise a class in such a way as to promote students' learning and social
development.

| FEATURES
e Develops and implements an efficient system for running regular classroom activities.
e Communicates clear requirements regarding appropriate school and social behaviour and makes sure that
students meet those requirements.
e |nvolves students on an individual or a group basis in setting standards for the smooth'running of the class.
o Develops strategies for preventing inappropriate behaviour and dealing effectively with it when it occurs.
e Maintains a classroom climate that is conducive to learning.
LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to:

e introduce and maintain routines that ensure the smooth running of regular classroom activities;

e identify and correct organizational problems that hinder the smooth running of the class;

e anticipate some of the organizational problems that hinder the smooth running of the class and plan measures to
prevent them;

e Establish and apply methods that can be used to solve problems with students who exhibit inappropriate
behaviours.

How have | developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED () THOROUGH () ACCEPTABLE () PARTIAL O MINIMAL O
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circle one)
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KEEP THESE FORMS IN YOUR PROFESSIONAL PORTFOLIO. YOU WILL ADD TO THEM EACH YEAR.
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SOCIAL AND EDUCATIONAL CONTEXT (7, 8, 9, 10)

To adapt his or her teaching to the needs and characteristics of students with learning disabilities, social
maladjustments or handicaps.

| FEATURES

e Facilitates the educational and social integration of students with learning disabilities, social maladjustments or
handicaps.

e Consults resource people and parents to obtain background information on students with difficulties (needs,
progress, etc.).
e Proposes learning tasks, challenges and roles within the class that help students to progress.
e Participates in developing and implementing individualized education plans.
LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to :

e Cooperate in the development and implementation of individualized education plans designed for students
under his or her responsibility.

How have | developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED () THOROUGH () ACCEPTABLE () PARTIAL () MINIMAL O)
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circleone) 1 2 3 4
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KEEP THESE FORMS IN YOUR PROFESSIONAL PORTFOLIO. YOU WILL ADD TO THEM EACH YEAR.




PROFESSIONAL COMPETENCY SELF-EVALUATIONS

SOCIAL

AND EDUCATIONAL CONTEXT (7, 8, 9, 10)

To integrate information and communications technologies (ict) in the preparation and delivery of
teaching/learning activities and for instructional management and professional development purposes.

| FEATURES

Exercises critical judgment regarding the real benefits and limitations of ICT as teaching and learning resources, and
regarding the social issues they raise.

Assesses the instructional potential of computer applications and networking technology in relation to the development of
the competencies targeted in the programs of study.

Communicates using various multimedia resources.

Uses ICT effectively to search for, interpret and communicate information and to solve problems.

Uses ICT effectively to build networks that facilitate information sharing and professional development with respect to his
or her own field of teaching or teaching practice.

Helps students to familiarize themselves with ICT, to use ICT to carry out learning activities, to assess their own use of ICT,
and to exercise critical judgment regarding the information they find on the Internet.

LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to :

How have

demonstrate critical judgment regarding the real benefits and limitations of ICT as teaching and learning resources;
demonstrate a general understanding of the possibilities offered by ICT (and the Internet in particular) for teaching and
learning, and know how to integrate ICT in a functional manner into teaching/learning activities, when-appropriate;

use ICT effectively in different aspects of his or her intellectual and professional life: communication, research, information
processing, evaluation, interaction with colleagues or experts, etc.;

Effectively transmit the ability to use ICT to his or her students in order to support the collective construction of learning in a
well-structured, critical manner.

| developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED () THOROUGH () ACCEPTABLE () PARTIAL () MINIMAL O
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circleone) 1 2 3 4

KEEP THESE FORMS IN YOUR PROFESSIONAL PORTFOLIO. YOU WILL ADD TO THEM EACH YEAR.
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SOCIAL AND EDUCATIONAL CONTEXT (7, 8, 9, 10)

To cooperate with school staff, parents, partners in the community and students in pursuing the
educational objectives of the school.

| FEATURES
e Collaborates with other members of the school staff in defining orientations, and developing and implementing
projects related to educational services in areas falling under the responsibility of the school.
e Informs parents and encourages them to become actively involved.
e Coordinates his or her actions with those of the school's various partners.
e Supports students involved in the administrative structures of the school or in school activities or projects.
LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to :

e situate his or her role in relation to that played by other internal or external resource persons;

e adjust his or her actions to the educational objectives of the school and contribute to the attainment of these
objectives by becoming personally involved in school projects;

e Start building a trusting relationship with parents.

How have | developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED () THOROUGH () ACCEPTABLE () PARTIAL O MINIMAL ()
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circleone) 1 2 3 4

O000O

KEEP THESE FORMS IN YOUR PROFESSIONAL PORTFOLIO. YOU WILL ADD TO THEM EACH YEAR.
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SOCIAL AND EDUCATIONAL CONTEXT (7, 8, 9, 10)

To cooperate with members of the teaching team in carrying out tasks involving the development and
evaluation of the competencies targeted in the programs of study, taking into account the students
concerned.

FEATURES
e Recognizes instances where cooperation with other members of the teaching team is required in order to design
or adapt teaching/learning situations, to evaluate student learning or to promote the mastery of competencies
by the end of the cycle.
e Develops and organizes a project appropriate to the objectives to be attained by the teaching team.
e Cooperates in an active, ongoing manner with the teaching teams working with the same students.
e Helps build consensus, when required, among members of the teaching team.

LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to:

e contribute to the work of the teaching team in an effective manner;
e Provide constructive criticism and make innovative suggestions with respect to the team's work.

How have | developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED () THOROUGH () ACCEPTABLE () PARTIAL () MINIMAL O
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circleone) 1 2 3 4
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KEEP THESE FORMS IN YOUR PROFESSIONAL PORTFOLIO. YOU WILL ADD TO THEM EACH YEAR.
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PROFESSIONAL IDENTITY (11, 12)

To engage in professional development individually and with others.

| FEATURES
e Takes stock of his or her competencies and takes steps to develop them using available resources.
e Discusses the relevance of his or her pedagogical choices with his or her colleagues.
e Reflects on his or her practice (reflective analysis) and makes the appropriate adjustments.
e Spearheads projects to solve teaching problems.
e Involves peers in research related to the mastery of the competencies targeted in the programs of study and to
the educational objectives of the school.
LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to :

e identify, understand and use available resources (research reports and professional literature, pedagogical
networks, professional associations, data banks) related to teaching;

e identify his or her strengths and limitations, along with his or her personal objectives and the means of achieving
them;

e engage in rigorous reflexive analysis on specific aspects of his or her teaching;
e Undertake research projects related to specific aspects of his or her teaching.

How have | developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED () THOROUGH () ACCEPTABLE () PARTIAL () MINIMAL ()
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circleone) 1 2 3 4
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KEEP THESE FORMS IN YOUR PROFESSIONAL PORTFOLIO. YOU WILL ADD TO THEM EACH YEAR.
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PROFESSIONAL IDENTITY (11, 12)

To demonstrate ethical and responsible professional behaviour in the performance of his or her duties.

| FEATURES
e Understands the values underlying his or her teaching.
e Manages his or her class in a democratic way.
e Provides students with appropriate attention and support.
e Justifies his or her decisions concerning the learning and education of students to the parties concerned.
e Respects the confidential nature of certain aspects of hisior her work.
e Avoids any form of discrimination toward students, parents or colleagues.
e Situates the moral conflicts arising in class with reference to the major schools of thought.
e Demonstrates sound judgment in using the legal and regulatory framework governing the teaching profession.
LEVEL OF MASTERY
By the end of his or her initial training, the student teacher should be able to :

e demonstrate sufficient responsibility in dealings with students that one can recommend with no reservations
that a class be entrusted to his or her care;
e Answer to others for his or her actions by providing well-founded reasons.

How have | developed this competency during this course or professional seminar/field experience?

Attach additional sheets if necessary.

WHAT IS MY CURRENT LEVEL OF MASTERY? (CHOOSE ONE)*

ADVANCED () THOROUGH () ACCEPTABLE () PARTIAL O) MINIMAL (O
*Use the features of the competency (listed above) and the professional competency rubric.

Name ID

Date: Course Name & Number (e.g. EDEC 253) PS/FE level (circleone) 1 2 3 4

O000O

KEEP THESE FORMS IN YOUR PROFESSIONAL PORTFOLIO. YOU WILL ADD TO THEM EACH YEAR.
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	Text1: Level of mastery: Thorough

In order to develop this professional competency, I engaged in specific activities that targeted the skills in this competency. In order to know as much as I could about the content that students were learning in the three weeks that I was at my host school, I did some studying and research to add to my knowledge of the material students were learning. For example, my grade 6 class was learning about the evolution of education in Quebec, from the 19th century to present day. I knew I was going to teach a lesson on this topic later on, and so I asked my cooperating teacher for the textbooks on this topic that she had in her class, and I read the relevant sections and pages. In addition, I conducted my own research at home (on the Internet) because I wanted to go beyond what the students were expected to know and I wanted to break free from the textbook material. I also wanted to have a broader understanding of the topic, instead of simply knowing the details that I would be testing students on. I knew that a more extensive knowledge base of the subject-specific knowledge (in this case, the subject was social sciences) would help me inherit and interpret the information better. I didn't want my lack of knowledge to negatively impact the quality of my teaching, which is why I made sure to learn as much as I could about the topic before teaching it to my students. Therefore, the QEP (MELS, 2001) was also an important document for me to study because I wanted to be very familiar with the student competencies as well as the essential knowledges that students are expected to learn.

I followed a similar procedure when students were learning about the transmission of light and the transformation of energy. I used their science textbooks to absorb the material they were learning, but I had deeper knowledge of the topic because I had just learned about it in my science class at university. I think this helped me approach the content critically because I already had a good base to compare the new information with. I used all of my knowledge in all of the specific subjects to facilitate the learning of my students, by guiding students to the correct answers and helping them develop their reasoning. Moreover, I familiarized myself even more so with the QEP, which dictates what students are to learn. My CT really helped me learn the competencies and helped me focus my lesson plans so that they targeted the subject specific competencies, such as French Immersion, social sciences, or science and technology (MELS, 2001). Therefore, I paid a lot more attention to the QEP and its student competencies during this field experience than during my first one. However, I also took a look at the Progressions of Learning (MELS, 2009) for this field experience in order to get a better idea of what my French Immersion students were expected to learn at their level (Grade 6). 

In addition, this competency requires student teachers to learn about the secondary culture of the school, which I did by getting involved in the school's activities and asking my teacher about some of the school policies and rules. On several occasions, I helped out with the breakfast program and visited the after school homework program to help any students who needed it. The other student teachers and I also started a lunch time Art Club for students to experiment with arts and crafts and to have a fun place to go during lunch. I asked my CT about the school and its programs, which is when she told me that the school was subsidized by the government and therefore had small class sizes. I wanted to immerse myself in the school culture and become a part of the environment. 

I also made the effort to make links between the lessons I was teaching and the lives of my students. My supervisor noticed this as well and told me it was a good strategy to employ. For example, when I taught lessons on the topic of the environment, I always started my lesson by contextualizing what we were doing and linking the material to real examples from students' lives (ex: the garbage they see in parks, how they see pollution in their everyday lives, etc.). Hopefully, this made the curriculum more meaningful for students because they saw the relevance to their lives. As another way of linking material, I tried to link content from different subjects when I created resources and activities for the students. For instance, when I created a test on "L'homophone est & et", I wrote a paragraph with blank spaces that students had to fill in with the correct word (either "est" or "et"). I wrote this paragraph on Monet's gardens, which students had been studying in art class the day before. My CT told me this was a good way of integrating material from different subjects.

I was also able to facilitate student learning because I have very good knowledge of the French language, both in writing and in speaking, which my CT also mentioned to me. This is very important when teaching French because I am constantly serving as a language model, correcting students' oral speaking, correcting written text, giving instructions and guidelines in French, etc. In other words, my level of proficiency in French definitely improved the quality of my teaching because it didn't serve as an obstacle to my teaching and I was able to help students master the language as well by sharing what I know.

During my first field experience, I was teaching a much more diverse student body and was very aware of my own culture, religion, and practices because I didn't want my own choices or opinions to influence my teaching in any way. Therefore, I developed this critical outlook on my role as a teacher and carried it with me to my second field experience. I think this helped me remain neutral and do as much as I could to help students develop an open attitude towards differences that people may display, such as differences in languages, religions, cultures, practices, etc. This goal of mine also informed the way I went about accepting different opinions from students in order to show my class that all viewpoints were valid and deserved to be heard. Although I wasn't there at the beginning of the year to establish this as a classroom rule, I still acted as though this were a rule I had put in place. When I asked the class questions that required them to share an opinion, I would always conclude by saying that all the opinions I had received were valid, logical, and worthy. For example, during my lesson on a fable that I taught, I asked students what they though the moral of the story was and how they could link it to their own lives. I received varying answers about the links students made to their lives, but I was open to all answers. I've continued to develop this competency from my first field experience because I've put more effort and time into learning the content of the program and studying the QEP, which has helped me establish my role of teacher in the classroom. 
	date1: May 22nd, 2015
	course: EDEC 253
	Radio Button6: 1
	Radio Button9: 1
	Textcomp2: Level of mastery: Thorough

This communication competency is especially significant to me because I am in the Pedagogie de l'Immersion Francaise program, which means that I am learning how to teach a second language, French. Because the students I was teaching were mostly Anglophone students learning French, I was very aware of my French skills when I was speaking, s writing on the board and when I was writing comments on their journals or assignments. My students had very good French skills for their educational level, but they still made mistakes that I had to pay attention to and correct. 

When I was speaking to students, I tried very hard to use a precise vocabulary because my CT explained to me that we have to help students learn new vocabulary. She always tells them not to use vague words such as "chose", "affaire", "truc", etc., which means that I shouldn't be using those words either because I serve as a language model. By using more precise vocabulary, students can learn words they might not have heard before, and eventually start using that new vocabulary themselves. When I was conveying my ideas and communicates to students, either individually, or to the whole class, using precise vocabulary was an aspect I paid close attention to. Often, if my CT was teaching a lesson that I knew I would be teaching to the next group (we had two different groups that we would see everyday), I would note some of the key words that she used in order to remind me to use them during my instruction giving or during my explanations. This was not a strategy I employed last year, which demonstrates how I've built on prior development. It wasn't always easy to use the most precise vocabulary, and I would take note when I could have said something differently for the students' benefit. When students would use a word that was too vague (such as the ones mentioned above), I observed how my CT would stop them and ask them to rephrase what they wrote/said and employ a specific word. I thought this was a good rule because it doesn't get students into the habit of using vague vocabulary, especially in a language that they are still learning. I was also very aware of my speaking skills when talking to my CT and other teachers because I wanted to speak in a professional manner and to avoid making any mistakes. 

Another important aspect of this competency involved correcting students when they made mistakes, either speaking or writing. It was easier to accomplish this when I corrected written work, so I made the effort to pick up on student errors as they spoke. I noticed that my CT did this as well, especially when students were reading their written texts in front of the class. During a lesson I was teaching, I corrected student mistakes, but my CT reminded me to always listen carefully because I had missed a mistake that a student made. This feedback from my CT helped me because during my next lesson, my supervisor told me that I had done a good job of rephrasing what students said in order to correct mistakes. In one of my second language classes at university, I learned how to appropriately correct student errors, either by rephrasing the error, asking the student to find the error, repeating what was said with emphasis on the mistake, etc. This was quite helpful and I used these strategies to correct students gently, but effectively. I don't remember correcting students nearly as much during my last field experience, which demonstrates how I am developing this competency more and more.

On my evaluations, my CT and supervisor often indicated that I had mastered the French language, which was very significant to me because I was working hard to demonstrate my French proficiency and model the language for students. I especially wanted to observe all French grammar rules when speaking in order to avoid making mistakes that students might adopt. I was also very aware of grammar rules as I was writing texts that students, parents, or my CT would see. Therefore, I paid careful attention to the comments I wrote on students' tests and assignments, and I was very careful when writing on the board. The attention I paid to my oral and written language improved my language skills because I was very critical of my language use. I wrote down all of my observations and lesson planning in French because I want to keep improving my language skills. I also want t to develop the habit of thinking and writing in French, since this is the main subject I am teaching. 

When I compare my first field experience and my second one in terms of this competency, I realize that I was much more aware of this competency during my second field experience and worked to develop it much more. This is probably because my first field experience was done in English core, while this one was in French Immersion. I've learned a lot about how to correct students in my second language classes at university. I have to remember that even when I'm in an English setting, I constantly serve as a language model for students, and I must pay attention to what students say and write in order to correct them if any mistakes are made. I feel as though this is one of the competencies I have worked on the most during this field experience, especially because I was in a French Immersion classroom. 
	course2: EDEC 253
	id: 
	name: Giulia Lato
	date2: May 22nd, 2015
	course3: 
	date3: 
	Text20: 
	course4: EDEC 253
	date4: May 22nd, 2015
	Text19: Level of mastery: Thorough

During this field experience, my CT gave me many opportunities to teach and to pilot learning situations with the entire class, which allowed me to practice many skills that I am expected to develop as a teacher.  After every teaching opportunity, my CT would give me great feedback, which I used to improve my teaching practices. My CT reminded me to try and include teamwork as often as possible (when it's appropriate and actually helpful) because students develop important skills when they work in teams, just like teachers do. I liked the idea of the cooperative learning approach, which allowing students to work in teams to complete activities. There were, however, some students who did not want to work with those around them, which is why I felt the need to circulate and make sure that everyone was at least trying to cooperate. My CT didn't walk around when she would ask students to form teams and work together, but I wanted to do so in order to observe how they were working and to keep students on track. I also had to remind students to speak to their friends in French, since many revert to English when they're in groups. When I noticed that some students weren't participating, I would go over to that group and ask the students questions. I would ask them if they were working together and how each person was contributing. If I noticed that some of the groups were really not working well together, then I would ask the teacher if the groups could be changed a little bit, which usually improved the group dynamics.

I enjoyed creating lesson plans, which meant I had to study the QEP in order to become quite familiar with the student competencies and essential knowledges. I also enjoyed creating and providing students with resources. Sometimes, my CT provided me with the resources, but I also spent some time designing and finding my own. I spent time researching videos that met the criteria I was looking for for a specific lesson and I had to judge which video would be the best for my students. I always tried to show the students videos that would interest them and that would help them complete the activity I had given them. I also got some practice in putting resources that my teacher gave me to good use, even if I had not found them on my own. For example, my teacher asked me to teach a fable by Jean de la Fontaine, and I used this resource to create and carry out a dynamic lesson. All of my learning exercises asked students to use the resource (the fable). It was also important for me to realize that dictionaries serve as a huge resource for students in an immersion classroom, and so I made sure that those were always at the disposal of the students. 

In addition, one area that I really worked on was giving clear instructions to students as they are about to begin an exercise or activity. I learned early on that I have to ensure that ALL students are facing me and paying attention while I give instructions because or else I get many "I don't understand what to do" comments from the students. Therefore, I improved at giving clear and precise instructions, which I think is a very important part of teaching because it is what helps students understand the elements of the task or activity given to them. By working on this specific teaching practice, I feel like I really developed this competency. 

While I was teaching lessons, I used some of the practices I learned at McGill to stimulate interest and to support student learning, often by asking questions that forced students to think a little harder and to explain themselves a little further. In other words, my goal was often to encourage critical thinking by asking students to elaborate and by asking thought provoking questions. For example, the guiding question I asked for my lesson on the environment: "What problems must we solve in order to live in a greener environment?" seemed to make students reflect critically, based on the answers they gave. In addition, my CT taught me that the way I start a lesson is very important because it can determine how engaged students will be during the entire lesson. Therefore, I applied myself and always tried to think of an interesting "Engage" portion that immersed students in the context. I often did this by asking students questions that made them review a previously learned concept, or that made link to their own lives. On another note, I think I also supported student learning by correcting student work. My CT showed me how she goes about correcting students' written work and the scale that she uses. It was really interesting for me to create exercises/tests and then have the chance to correct them and provide feedback to students. On the tests that I corrected, I often wrote short comments that would help students succeed on the next test because I want them to learn from their mistakes; not just acknowledge that they made one. My CT also showed me how to provide oral feedback to students when they came to the front of the class to read their written texts. By providing this immediate feedback, the student can benefit, but the whole class can learning something as well. These suggestions are done in a very gentle way so as not to embarrass the student who spoke. 

Finally, one of my main concerns as a teacher is being able to create a learning environment that makes everyone feel as though they are ready and comfortable to learn. When I'm designing lessons, I think about my students and what would be appropriate for their learning level, as well as their emotional and cognitive capacities. For example, I have to think about whether or not most of my students are strong enough, cognitively, to accomplish a certain exercise. Or, I have to judge whether or not a video or resource will be appropriate for their age group and I have to think about how they will react to it (their emotions). This includes creating lessons and activities that are realistic, appropriate, stimulating, engaging, and varied. In order to make my activities meaningful, I try to make links to my students' lives and to determine a clear purpose and goal to every lesson. 
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During my seminar course and field experience, I've come to realize that this is one of the most difficult competencies to master. Student behavior can be quite unpredictable and managing misbehavior requires a lot of time, effort, and careful strategy use by the teacher. I've learned that it is best to remain calm when dealing with student behavior because yelling, screaming, or even intimidating students will only work temporarily. My goal in managing misbehavior is always to maintain a proper classroom environment that maximizes learning and that doesn't distract. On some days, student behavior can get in the way of proper teaching, which then negatively affects the students. 

While I wasn't there at the beginning of the year to establish classroom rules, I did familiarize myself with the rules for behaving that my CT had implemented in order to use the same ones when I was teaching. It was important for me to establish myself as an authority figure in the classroom because I wanted students to respect me, especially when I was teaching my lessons. Therefore, with the support of my CT, I started disciplining students on the second day of my field experience, since I had mostly observed during my first day and introduced myself to the students. I think that doing this from the beginning of the field experience was a good strategy because it showed students that while I wasn't their main teacher, I was still to be listened to and respected. Then, when I would teach, students would behave as if they were being taught by their regular teacher. My supervisor commented on my assertive presence in the classroom, which is something I always try to establish. At the same time, however, my goal is always to build a trusting relationship with students because that is what serves as the foundation for effective teaching and learning, in my opinion. My supervisor also noticed that I had managed to build a trusting relationship with my students in just three weeks, which I was very proud of. 

During my evaluations, I was happily surprised to learn that both my CT and supervised were quite pleased with the way in which I had intervened and handled student misbehaviors or classroom distractions. Both of them have commented on my calm demeanor when students started acting up, which I think is very important. On one occasion in particular, a student had been playing with his glue stick and had dropped it three times while I was teaching, distracting himself and those around him. So, I walked up to his desk and told him I was taking away his glue stick because he was letting it serve as a distraction. I always follow my instincts and judgment when deciding how to discipline students or how to deal with distractions. When I'm up at the front of the class, I can't take 5 minutes to decide how I should deal with a certain student who is acting out; I have to act fast. Therefore, I reflect before and after my teaching about how I could improve my classroom management skills. If something worked well, I make a note of it to use it next time. This is an effective strategy because it helps me remember how I intervened effectively. I also make note of the suggestions from my CT and supervisor, who give me tips on how to reduce distractions and help students stay on task. By spending a lot of time in front of the class and by using the suggestions from my CT and supervisor, I have developed many strategies for preventing inappropriate behavior and for dealing with it when it occurs.

I also try to be consistent in disciplining students and in my interventions because I don't want students to feel as though they are being targeted more than others. On top of that, I have to make sure that I actually enforce my rules and implement discipline strategies because this shows students that I don't just say that I'm going to discipline; I actually do it! During one of my lessons, I tried using a new strategy in order to reduce classroom distractions before they occurred. Before beginning my lesson, I asked students to cooperate with me by raising their hand before speaking and by remaining seated. I think this was a good strategy because students need to be reminded of the rules every once in a while. I communicated the requirements for classroom behaviors as well as my expectations of students, in terms of their behavior. 

I didn't have many opportunities during my last field experience to manage an entire classroom, but I definitely got a lot of experience with it this time around, which is why I learned so much about classroom management. There was a day towards the end of my field experience during which my CT was absent. Although I had a substitute teacher with me, I taught for the day because the sub was not familiar with what we were doing. Therefore, I got a lot of real experience managing student behavior on my own. I have developed a lot in this competency during this field experience, especially because there were a few students in my class who would disrupt the class during every lesson. Although this was distracting, it certainly gave me opportunities to experiment with intervention strategies. These strategies included but were not limited to making eye contact with talkative students, gently touching a disruptive student on the shoulder, moving towards students who were not paying attention and standing near them, circulating around the class, asking students to raise their hands/sit down, etc.

Finally, I learned a lot about classroom management during my seminar class and I even implemented some of the strategies during my teaching. For example, I learned that if we let students get away with a certain behavior once or twice, then they will develop this habit for the rest of the year. I also learned that a good strategy is to stop talking and make eye contact with students when they are being disruptive. Both of these strategies helped me manage my classroom more effectively. I enjoyed using different strategies and judging which one was the most appropriate,depending on the situation. 
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During my first field experience, I feel as though I was provided with many opportunities to develop this competency. When I compare it to this second field experience, I realize that I still developed this competency, but in a different way. Simply because of the nature of the events that were occurring at my first host school, there were many projects that I was part of during my first stage. For example, I accompanied a Grade 5 class to serve lunch to elderly people as part of their IB program, I helped the art therapist and students makes Christmas trees for the Christmas breakfast (which I also attended), and I got to interact with some of the students' parents. Therefore, I developed this competency by getting involved in school projects and by supporting the students who participated. The presence of the IB program at my first host school definitely gave me opportunities to develop the skills related to this competency, such as collaboration with the school staff, interacting with the school's partners (the old folk's home), and supporting students as they engaged in projects. 

In order to continue building on this competency, I tried to interact with other members of the teaching staff during this field experience. I did this when my CT and I were preparing to give students the French ministerial exam because my CT and I spoke to other educators about how their students were dealing with the exam. A couple of other French teachers and my CT sat down to discuss the exam's procedures, which was a meeting I attended. It was also really nice to visit the music teacher at recess because she would let students play her instruments and hang around, which I thought was amazing to see because some of the students were really talented.

When it comes to collaborating with parents, I'm looking forward to doing more of that during my next field experience. Because I didn't have many opportunities to meet the students' parents face to face, I would sometimes ask my CT about some of the kids' families. Often, my CT would volunteer this information in order to explain the behavior of some of the students, or to simply make conversation. I wanted to learn more about my students, and learning about the parents is a great way to do so. For example, I saw a whole other side of this one child in particular when I learned that his father had passed away last year.

I feel like I could continue to develop my skills in this competency, especially if community projects are available for me to participate in. I think it would be really interesting to go out into the community with the students in order to further their learning and to meet the program requirements, but in a fun and dynamic way. I feel like I really established myself as part of the school during my first field experience, and so I wanted to immerse myself once again into the community of my second host school because I had such a good experience doing so last time. In order to do that, I worked a bit with the ladies who run the breakfast program in the morning, and I helped them out with the breakfast. I also spoke to the teachers who run the after school homework program and offered to help there as well. I know the students' best interest is always the school's priority, which I why I tried to participate in some of the activities, like the homework and breakfast program that help the school achieve its objectives.
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In order to develop this competency, I knew it was important for me to get involved with the rest of the teaching team, including the student teachers. Therefore, because I was teaching the Grade 6 immersion groups, I often spoke to and communicated with the other teacher who taught the same students (she taught English while my CT taught French). In doing so, I learned about what the students would do when they would go to English and Math class. I also wanted to establish a relationship with this other teacher because my own CT works very closely with her. I thought it was important for me to show an interest because we do share the same students. 

Furthermore, the other student teachers and I started a project in the form of an art club because we wanted to get more involved in the school community. At least twice a week, the other teachers would come to my classroom at lunchtime to have art club! We told all of our students and made it an open invitation to anyone who wanted to come. It was a great success because a lot of kids showed up and our classroom was full! Before every art club, we planned some interesting, hands-on activities to do with the kids, such as origami, mother's day cards, cootie catchers etc. The kids seemed to like having a place they could go to at lunch time to do arts and crafts with their friends. We held art club about 6 times during the three weeks we were there, and by the end of the three weeks, the students were really sad to see us and art club go away! Therefore, I'm going to try and return to the school in order to continue art club once in a while. Although our project didn't directly involve the other teachers on staff, they were aware of it and gave us permission. The next step would have been to implement a project that includes the teaching staff.

I still wanted to interact with the teaching staff, which is why I attended a staff meeting that was held while I was at the host school. This meeting gave me an inside look into what kinds of behind the scenes issues teachers must deal with, such as textbook orders, budget cuts (so many budget cuts!), renovations to classrooms, and governing board news. I liked being able to attend this meeting because it told me even more about the teaching profession and what goes into it. I also wanted to attend the meeting for the teachers on school council, but the student teachers were not permitted to attend.

Moreover, there was one moment in particular when I thought the cooperation of other teachers would improve the teaching situation. When my CT and I were prepping for the ministerial exam, we spoke to other teachers about how they were approaching the exam with their own students. Cooperating with the other French teachers made me see the exam in a different way and helped my understand it better as well. Overall, it was a great experience discussing the exam and the students with other teachers.
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I took my professional development very seriously this semester because I wanted to grow as a teacher as much as possible in the short three weeks that I was at my host school. I knew that I could learn a lot from my CT (because she has a lot of experience in education) if I used her feedback and suggestions to improve my teaching practices.

In order to reflect upon my teaching at the end of every day, I took detailed notes on my observations, students, my CT's practices and choices, my own teaching, my lesson plans, and the feedback I received from my CT and supervisor. I took these notes because I can't remember everything that happens every day, and I didn't want to forget about specific moments that helped me develop as a teacher. My journal helped me take stock of what I had learned and what I had yet to learn. When I noticed that something didn't go as well as it could have gone in my lesson, I used my CT as a resource to understand how to improve my choices or practices. I also referred to some of the theory that I learned in class at McGill in order to give me ideas as to how to proceed the next time or improve my lesson. My supervisor also served as a resource because she was able to give me many tips and strategies for dealing with classroom management and for planning lessons. Every time I taught, I took the time afterwards to reflect upon what I did well in order to remember it for next time and upon what didn't work as well in order to improve on it. This reflection time was really significant because it gave me a moment to think about why something didn't go as planned and to find alternatives. I also like taking stock of what I did well because it's also important to recognize what I should do again next time. For example, if I observed that a classroom management strategy worked well with the students, then I would keep it in mind as an intervention strategy to repeat next time. I always took the time identify my strengths and weaknesses, which I think is what helped me be successful in my evaluations by my CT and supervisor. 

During lunch time in the staff room, the other student teachers and I would get to know each other, but we would also talk about our experiences in the classroom. This was  useful because we realized that we were experiencing some of the same difficulties, and we talked about how we could improve. A lot of our difficulties surrounded the topic of classroom management because it was something we were all working on in our respective classes. In addition, I often spoke to another student teacher about our groups of students because we taught the same kids (we would switch groups half way through the day, every day). I asked her how she intervened with certain troublesome students, and if she had found techniques that seemed to work with certain children. Some of the students in our classes also had learning difficulties, so we also talked about how we could help them. We had some really interesting exchanges and it was exciting to hear how other student teachers were dealing some of their students.

In my first field experience, I also kept a detailed journal of every day life in the classroom. However, when I compared my two journals, I noticed that my journal for this field experience is actually more detailed and contains much more lesson planning and reflective statements. Another difference between the two experiences was that last time, I was exposed to many different classrooms and got to observe many different teaching styles. I also had more opportunities to ask different teachers questions in order to develop professionally, with the help of others. This time, I stayed in one classroom for the three weeks, but still tried to reach out to some teachers just to learn a little bit about what they were doing in their classrooms. Overall, I've kept increasing the time I spend reflecting upon my teaching practices, which is a bit of a challenge for me because it is not something I always feel like I doing, but I know that it is for my benefit. My professional seminar class also made me realize how important it is to actively engage in professional development and to keep detailed records of my progress.
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For the past two years at McGill, teachers have been asking us to think about our philosophy of teaching and about what we believe teaching is all about. Therefore, I've reflected upon my philosophy of teaching quite a bit and have decided on some of the values that I know underlie my teaching. For example, I have a much clearer idea of discipline in the classroom and how to deal with it fairly and consistently. Often, I don't hesitate to discipline students if they've been disrespectful towards me or a classmate because respect is a very important value to me. In addition, I outline in my philosophy of education that the relationship between student and teacher is very significant because trust can make a huge difference in how much the student learns. I believe that students have to feel like they can trust their teachers in order to succeed and be motivated to learn. 

Another important part of this competency is being able to enforce democracy and justice, which I also think should be present at all times in the classroom. Part of this means giving equal attention to all students, which can definitely be a challenge. At the end of my last field experience, one of my goals in my action plan was to be more careful in distributing my attention to students. Therefore, I was more conscious of this entering my second field experience. When I teach, I try to remember which students I've already called on in order to call on students who haven't had a chance to speak yet. During one lesson in particular, I was especially proud because my supervisor told me that I had done a very good job of giving students equal chances to answer and participate. Therefore, I think I've developed this competency because it has now become a habit to call on different students and on the students who rarely raise their hand to answer. Providing equal attention also means equal support. Therefore, when I circulate around the room to help students during independent work, I try to check in on as many students as possible, and not only on those whom I know need the extra help from me. All students want to be seen by the teacher, and I've really paid attention to that this year. 

Even if I have much more experience to gain, I think I'll be able to continue teaching in an ethical, democratic and fair way as long as I think carefully before acting or speaking to students and other professionals. I haven't dealt with many of the legal aspects involved in the teaching profession, but I think I'll be able to make wise decisions in this regard, as long as I respect the rules and regulations outlined. Moreover, I haven't encountered a situation so far in which I was told I acted unfairly towards a student or in which I, myself, thought I treated a student or colleague with anything less than respect. Because I want my students to respect me, I believe I have to respect my students. Being respectful towards everyone in the school environment also implies respecting students' privacy, and not speaking about my students to outside parties, such as friends or family. I know that talking about students or even about other teachers to friends or family can be very risky, which is why I avoid doing it. 

I think I have grown since my last field experience in this competency. I now have a better idea of the values and principles that guide my teaching and of what kind of teacher I aspire to be. Although I don't have a huge amount of teaching experience, I believe I've acted ethically and responsibly thus far. I always want to make a good impression on my colleagues and even on my students, which is why I pay a lot of attention to what I say or do in front of them. I've realized how easy it is to abandon the professional image for just a little bit, but I try not to in front of my students because they are indeed impressionable children. I was also aware of what was expected of me, in terms of my ethical and responsible behavior, during my first field experience. My desire to act ethically has only grown since then because I've heard and seen teachers acting irresponsibly, which really isn't something I aspire to do. I've continued to build on my development in this competency by working on my philosophy of education and exploring some of the values, such as inclusion, that I deem very important as a teacher. My professional seminar classes have also taught me a lot about the responsible and ethical behaviors that we, as McGill student teachers are expected to display while we are on our field experiences. All teachers should be responsible and ethical when it comes to the execution of their duties as an educator.


